
Section I 

Learning activities 

Activities designed to increase awareness 

of new educational strategies 

and their impact on 

learning and student success 

Five guiding principles for learning activities 

that increase awareness of new educational strategies 

and their impact on learning and student success 

For more detailed explanations on the principles which direct the learning activities, 

refer to text 15 Adult Learning principles and their application to Program Planning.

	
	Postulates 
	Principles 

	
	· The individuals participating in the sensitization activities have multifactorial characteristics (age, experience, discipline, educational background, etc.). 
	1. The moderator cannot use a rigid approach or plan precisely how the activities will unfold.  

	
	· The participants in the sensitization activities offer multi-faceted motivation. 
	2. He must lead the group as if it were a jam session or an improvisation. 

	
	· The number of participants translates into a multidiversified range of perceptions, expectations, relationships and interactions.
	3. The guidelines dictate the theme and objectives of the activity.  

	
	· Anything can occur in the interaction of the moment. 
	4. The interaction among participants calls for situational teaching. 

	
	5. The activities and learning tools are frameworks to be adjusted by the moderator according to his personality, the reality of his environment and his targeted objectives. In addition, the moderator must adapt his action to what is occurring in the moment. 


Activity 1 

 (2 to 3 hours) 
This activity is a variation of activity No 2 in the learning kit on motivation. 

	Heading 
	Limitations of the traditional educational strategy 

	Description  
	In teams of three or four, participants reproduce a theoretical presentation with procedural contents to assess its effectiveness. 

	Objective 
	1- To become familiar with a new educational strategy:  Simulation.  

2- To identify the limitations of the traditional approach (lecture) and the changes needed to support learning. 

	Role of participants 
	Initially, each individual assumes one of three successive roles:  professor, student and observer. After reflecting on his experience in the role-play activities, the individual identifies conditions necessary for a lecture to support in-depth learning.  

	Role of moderator 
	To moderate the various stages of the activity. To assist in identifying conditions in which a lecture can support in-depth learning.  To describe the basic elements of a Simulation. 

	Material required
	A – Learning Tool 1.  B- Theoretical Texts: foreword, 1, 9, 10 and 15. 

	Unfolding 
	1- Division of the group into teams of three people, - four if need be, when it is impossible to do otherwise (5 minutes). 

2- Simulation, following the instructions of Learning Tool 1 (60 minutes).  3- Review what has been experienced - identify practices that allow a lecture to support in-depth learning, in particular formative evaluations (45 minutes).  4- Short presentation on Simulation (cf. Section II, p. 108) and on the general principles that differentiate the traditional approach from NES (15 to 20 minutes). 

	Participants 
	Minimum: two or three teams of three people.  

Maximum: six or seven teams of three people 

	Comments 
	This experiment is sometimes a rude awakening for participants as they come to terms with what students in the classroom experience during a theoretical presentation. Conversely, it makes it possible to discover simple practices that can be adopted to make the presentation more interesting and effective.  With the help of the foreword to the fifteen texts, this activity can help clarify the differences between a traditional approach and new educational strategies.  


Activity 2 

(30 to 45 minutes) 
	Heading 
	My teaching style 

	Description  
	Each participant identifies his own style of teaching. 

	Objectives 
	1- To become familiar with the new educational strategy:   Investigation.  2- To take stock of one’s current teaching style. 3- To identify which new educational strategies are compatible with this style.

	Role of participants 
	To complete the questionnaire. To compile the results. To discuss the results obtained in relation to targeted goals. 

	Role of moderator 
	To explain the procedure for filling in the questionnaire and to compile the results. To provide information for interpreting the results. When the activity is done within a departmental framework or program team, to facilitate the exchange between participants to help provide an overview of the different styles used. 

	Material required
	Learning Tool 2. 

	Unfolding


	1- Sensitization to the goals of this activity (5 minutes). 2- Administration of the questionnaire and compilation of the results (10 minutes).  3- Interpretation and discussion of the results (10 to 15 minutes for an individual, 30 to 40 minutes for a group).  4- Classroom application: identify advantages and opportunities for using Investigation (cf. Section II, p. 109) in the classroom and identification of the conditions that make it effective with cégep students. 

	Participants 
	Minimum: no minimum.  

Maximum: department members or a team of professors in the same program. 

	Comments 
	Each participant has an opportunity to reflect on the impact his teaching style has on the integration of learning by his students. Each participant can also relate the activity to a meaningful whole and take stock of his own professional practices.  This activity, when combined with the next one, makes it possible to see to what extent the participant’s teaching style corresponds to the dominant learning styles of the students in his classroom.  


Activity 3 

(2 to 3 hours) 

	Heading 
	My students’ learning style 

	Description  
	Each participant administers a questionnaire to his students, then compiles and interprets the results. 

	Objectives 
	1- To become familiar with the new educational strategy:  Investigation.

2- To identify dominant student learning styles.  3- To verify the extent to which one’s teaching style corresponds to the dominant learning styles of the students in the classroom.  

	Role of participants 
	To have the students complete the questionnaire. To compile the results. To discuss the results obtained according to the desired goals. 

	Role of moderator 
	To explain how to complete the questionnaire and to participate in the compilation and interpretation of results. If the activity is done within a departmental framework or program team, to facilitate exchanges between participants and thus provide an overview of the dominant learning styles of students in the program. 

	Material required
	 Learning Tools 2 and 3. 

	Unfolding


	1- Explanation of the goals of this activity (5 minutes).  2- Interpretation and discussion of the results following the compilation of the questionnaire results (10 to 15 minutes for an individual, 30 to 40 minutes for a group).  3- Classroom application: identify advantages and opportunities for using Investigation (cf. Section II, p. 109) in the classroom and identification of the conditions that make it effective with cégep students.

	Participants 
	Minimum: no minimum.  

Maximum: all the members of a department or a team of professors in the same program. 

	Comments 
	Activity No 2 is a prerequisite here.  This new activity, in combination with the previous one, makes it possible to see to what extent each participant’s teaching style corresponds to the learning styles of the students in his classroom.  


Activity 4 

(75 to 90 minutes) 

This activity is a variation of activity No 3 described in the learning kit on motivation. 

	Heading 
	The role of the collective goal in a Cooperative Approach 

	Description  
	The participants get together to solve a problem.  

	Objectives 
	1- To become familiar with an educational strategy that combines teamwork and problem solving:   Cooperative Approach.  2- To discover the importance of the collective goal in a Cooperative Approach.  3- To visualize the four styles of learning as per Kolb and Fry.  

	Role of participants 
	To experience a problem situation, to identify its components, to work out a solution strategy and test it. To reflect back on the experience. To apply it in the classroom.

	Role of moderator 
	To explain the goals. To facilitate the activity, initiate a review of the experiment and identify classroom applications. To conclude with a presentation on the Cooperative Approach and the four learning styles of Kolb and Fry (see item 5 in text 4 of the motivation kit).  .

	Material required
	A- Learning Tool 4: The role of the collective goal in a cooperative approach.  B-   Theoretical Text 3.  C- Item 5, in text 4 of the motivation kit.  

	Unfolding
	1- Presentation of the goals (5 minutes).  2- Experimentation begins following the instructions in Learning Tool 4 (40 minutes).  

3- Review of the experiment and classroom applications (identification of advantages and opportunities for teamwork in the classroom as well as conditions that make it effective with cégep students) (30 minutes).  4- Presentation of learning styles according to Kolb and Fry, using item 5 in text 4 of the motivation kit (15 minutes).  5- Presentation of key features of a Cooperative Approach using text 3 (15 minutes). 

	Participants 
	Minimum: six.  

Maximum: fifteen to twenty.  

	Comments 
	This activity has consistently allowed participants to live the experience of a team that reaches a learning objective through the resolution of a problem.  However, it is not always easy to help participants distance themselves from the problem resolution itself and make the appropriate pedagogical applications and transfers to their own classroom teaching.


Activity 5 

(75 to 90 minutes) 
	Heading 
	Case study and problem solving  

	Description  
	The participants examine a case study involving the analysis of data that makes it possible to solve a problem.   

	Objectives 
	1- To become familiar with the new educational strategy:  Case study 

2- To recognize the importance of the first phase of the problem-solving process (namely the definition of what the problem is versus the search for and application of solutions). 

	Role of participants 
	Do a case study. To identify the questions that must be asked to determine problem specificity.  

	Role of moderator 
	To clearly explain the objectives and the procedures to follow at each step. To divide the group into teams. To end with a brief presentation on the key steps of problem solving and Case study. Moderate the exchanges that ensue. 

	Material required
	A –Learning Tool 5.  B   Theoretical Texts 4 and 6. 

	Unfolding


	1- Presentation of the objectives and the procedures to follow (3 minutes).  2- Division into teams of five to seven people (2 minutes).  

3- Identify key questions to help determine the specificity of the problem (20 minutes).  4- Compare the best three (team) questions and validate their effectiveness in identifying problem specificity (20 minutes). 5- Presentation of problem solving processes and the Case study (cf. Section II, p. 110-111) (20 minutes).  6- Discussion:  identify classroom applications, advantages and opportunities for Case study and Problem Solving in the classroom and conditions to make them effective with cégep students (25 minutes). 

	Participants 
	Minimum: a team of five to seven people.  

Maximum: four or five teams of five to seven people.  

	Comments 
	Certain participants may experience great difficulty in dealing with the problem due to their spontaneous attitude that consists of going through the problem definition phase quickly and imagining solutions immediately.


Activity 6 

(60 to 70 minutes) 
	Heading 
	Mediation and the zone of proximal development 

	Description  
	The participants must work together to find the algorithm of a problem.

	Objective 
	To carry out an experiment on mediation and the zone of proximal development within the framework of a Cooperative Approach. 

	Role of participants 
	To assist one another in finding and mastering the algorithm of the problem so that the participant who is the least skilled at the start of the activity can, at the end of the activity, master the algorithm as well as the most skilled participant.

	Role of moderator 
	To guide the participants through the steps of Learning Tool 6. To facilitate a review of the activity through a synthesis of discoveries on the learning process used in peer mediation, within the Cooperative Approach.

	Material required
	A – Learning Tool 6.  B- Foreword to the 15 texts. 

	Unfolding
	1- Presentation of the objectives and procedure to follow (2 minutes).  2- Demonstration of expected results (6 minutes).  3- Setting up teams of 6 to 9 people (2 minutes).  4- Teamwork (20 to 25 minutes). 5- Review of what has been experienced and its relevance to the classroom; identifying team behaviour that allows the more skilled student to mediate with the slower or less skilled student (25 minutes).  6- Presentation (5 to 10 minutes). 

	Participants 
	Minimum: one team of six to nine people. 

Maximum: three to four teams of five to eight people. 

	Comments 
	At the initial stage of this problem solving activity, some participants are quicker and more skilled at identifying and mastering the algorithm than others. It is important to allow participants to experience the zone of proximal development and to allow for the emergence of spontaneous mediation behaviour.


Activity 7 

(75 to 90 minutes) 
	Heading 
	Teamwork and decision-making 

	Description  
	Each team must reach a consensus on a series of proposals submitted to them. 

	Objectives 
	1- To conduct an experiment on the importance of reaching a consensus in the Cooperative Approach.  2- To determine to what degree the principles of adult learning are also valid for young college students. 3- To introduce Problem-based learning (PBL). 

	Role of participants 
	To reach a consensus on a series of proposals. 

	Role of moderator 
	To guide the participants through the stages of Learning Tool 7. To facilitate a review of the activity whereby students synthesize their discoveries relative to the learning process of young adults. To examine with the participants, the role of the consensus in a Cooperative Approach 

	Material required
	A- Learning Tool 7.  B- Theoretical Texts 3 and 15. 

	Unfolding 
	1- Presentation of the objectives and the procedure to follow (5 minutes).  2- Individual work (10 minutes).  3- Teamwork (45 minutes). 4- Review of what has been experienced.  5- Discussion:  identify classroom applications, advantages and opportunities for using teamwork in the classroom as well as conditions that make it effective with cégep students (25 minutes).  6  To introduce Problem-based learning  (cf. Section II, p. 112) 

	Participants 
	Minimum: one team of five to eight people.  

Maximum: three to four teams of five to eight people. 

	Comments 
	1- In this more intellectual activity, it is important to clearly define the meaning of consensus and to insist on a consensus for all the answers given by the team.  2- According to C. Danis  and  N.A. Tremblay,  significant research has been done to prove the effectiveness of the 17 principles seen in Learning Tool 7 “Principes d’apprentissage des adultes et autodidaxie» (Principles of adult learning and self-culture), Revue des Sciences de l’éducation, vol. XI, No 3, 1985


Activity 8 

This activity is a variation of activity No 5 in the learning kit on motivation. 

	Heading 
	The project 

	Description  
	A few volunteer professors study and identify teaching practices that support in-depth integration of learning among their students. Then they present the results of their research to colleagues at a mini symposium.

	Objectives 
	1- To sensitize the academic environment to the importance of student participation in the classroom for successful learning.  2- To identify educational practices considered effective by cégep students.  3- To become familiar with the educational strategy:   Project 

	Role of participants 
	The professors lead the study; they administer the questionnaire, enter the data on a computer, interpret the results and present them to their colleagues. 

	Role of moderator 
	To support professors throughout the activity. To organize a mini-symposium to present the research findings. To publish the results in the local teaching journal. To present the Project as an educational strategy. To help professors create the conditions needed to apply the strategy in their classrooms. 

	Material required
	A- Learning Tool 8. B- Theoretical Text 7. 

	Unfolding
	At the discretion of the professors who initiate and carry out the project. Schedule a final meeting to help professors identify the conditions needed to apply the Project educational strategy in class (cf. Section II, p. 113) 

	Participants 
	Minimum: 3 to 5 college professors from two separate disciplines and approximately 150 students in the fourth session of their program.  

Maximum: 6 to 8 professors from three separate disciplines and approximately 450 students in their fourth session.  

	Comments 
	Should the person responsible for student success at college level use this activity to sensitize their environment to the importance of student participation in the learning process, the author of this learning kit would be very pleased to receive the research results.  


Activity 9 

(50 to 60 minutes) 
	Heading 
	The division of roles in teamwork

	Description  
	Participants reach a consensus on the definition of roles within a team working on a Collective Project. 

	Objectives 
	1- To sensitize the participants to the importance of allocating roles to the students in the Collective Project and Cooperative Approach.  2- To become familiar with the educational strategy: Cooperative Approach or the Project

	Role of participants 
	Participants try to reach a consensus on fifteen sentences defining the roles in teamwork. 

	Role of moderator 
	To explain the objectives and the procedures to follow.  To divide into teams if there are more than 12 participants. To collect the answers obtained by consensus. Provide the corrected answers. Present the Cooperative Approach. Moderate the discussion that may ensue. 

	Material required
	A - Learning Tool 9. B- Theoretical Texts 3 and 7. 

	Unfolding
	1- Presentation of the objectives and the procedures to follow (5 minutes).  2- Individual work (10 minutes).  3- Teamwork (45 minutes). 4- Review of what has been experienced.  5- Discussion: classroom application by identifying advantages and opportunities for using teamwork in the classroom as well as the conditions that make it effective with cégep students (25 minutes). 

	Participants 
	Minimum: six to 12 participants.  

Maximum: about thirty. 

	Comments 
	The consensus requested from the teams implies that all agree with the answers given to each of the fifteen sentences.   It is not a question of working towards a consensus, but of reaching one.  A majority or a “unanimous vote save one” is not acceptable.  Consensus is seldom reached spontaneously; it is reached through exchanges and discussion.   The consensus as an educational strategy aims to develop coherence and cohesion within the team.  In real life, consensus is reserved for scenarios where the existence or survival of a group is at stake.




Activity 10 

(60 to 75 minutes) 
	Heading 
	Individual work, teamwork and formative evaluation 

	Description  
	Each individual tries to find the correct answers to eleven questions. Then teams try to find the correct answers. 

	Objectives 
	1- To compare the results of individual versus teamwork.  2- To become familiar with formative evaluation practices that could be quickly and easily adapted to provide better student supervision. 

	Role of participants 
	To find the eleven correct answers individually. Based on these answers, reach a consensus on the correct answers. After looking at the corrected version, to compare the number of correct individual answers to the number of correct team answers. To explain the results of this comparison.

	Role of moderator 
	To explain the activity’s objectives and the procedure to follow. To provide and discuss the correct answers.  To facilitate a review on the experience. To describe formative evaluation practices that can be easily adapted to the classroom for more effective student supervision.

	Material required
	A- Learning Tool 10.  B- Theoretical Texts 9, 10 and 11. 

	Unfolding


	1- Explanation of the targeted goals for the activity (5 minutes).  2- Individual answers (5 minutes).  3- Setting up of teams of 6 to 8 people (5 minutes).  4- Answers reached by consensus, beginning with individual answers (15 to 20 minutes).  5- Presentation of corrected answers and comparison of individual answers to team answers (5 minutes).  6- Review of what has been experienced and a presentation on a few formative evaluation practices (25 to 30 minutes). 

	Participants 
	Minimum: six people.  

Maximum: four or five teams of six to eight people. 

	Comments 
	The required team consensus implies that all agree with each answer given. A majority or a “unanimous vote minus one” is not acceptable. Working towards a consensus is an essential educational strategy for the success of this activity. Each individual must be able to explain and defend the answers given by the team. 


Activity 11 

(50 to 60 minutes) 
	Heading 
	Emotion, interaction, perception and learning 

	Description  
	Two experiments, followed by a discussion, illustrate the role of emotions, interaction and perception in learning. 

	Objectives 
	1- To determine if learning is more effective when there are no emotions or interaction between students.  2- To explore the importance of perception in the learning process. 

	Role of participants 
	To rate words. To discuss the causes of long-term memorization. 

	Role of moderator 
	To coach participants step by step in the completion of the two experiments using Learning Tool 11. To moderate discussions. To make a short presentation on the role of perception in learning using Theoretical Text 1. 

	Material required
	A - Learning Tool 11.  B- Theoretical Text 1. 

	Unfolding


	1- Short Presentation of goals (5 minutes).  2- Unfolding of the two experiments (25 minutes).  3- Review of the experiments (15 minutes).  4- Presentation (10 minutes). 

	Participants 
	Minimum: ten to twelve.  

Maximum: about thirty. 

	Comments 
	For the presentation, the moderator can refer to pages 7 to 17 of the book by Guy Archambault, 47 façons pratiques de conjuguer enseigner avec apprendre, 2nd edition, Les Presses de l’Université Laval, Sainte-Foy, 2001.


Activity 12 

(45 to 60 minutes) 

	Heading 
	Panel 

	Description  
	After the publication and compilation of an opinion poll, professors are invited to participate in a debate where four will argue in favour of NES and comment on the results of the opinion poll.  An audience question and answer period will follow. 

	Objective 
	To explore the advantages, conditions and personal effort required to adopt new educational strategies in the classroom.  

	Role of participants 
	To listen. To ask questions. To comment on the opinions of the four panellists. 

	Role of moderator 
	To distribute the opinion poll, then collect and compile the data. To present the debate objectives and the initial results of the questionnaire.  To introduce the four panellists. Allow the participants to voice their opinions.  

	Material required
	A- Learning Tool 12.  B- Theoretical Texts 12, 13 and 14.

	Unfolding 


	1 Distribution of the opinion poll.  2- Collection and processing of data and announcing of panel formation.  3- Panel organization.  

4- Management and moderation of the panel. 

	Participants 
	Minimum: ten to twelve professors and students.  

Maximum: no limit.  

	Comments 
	The panellists can use the texts in the learning kit to prepare their arguments. Moderating a panel discussion can be a delicate operation: many people sometimes have difficulty separating a person from his ideas. The choice of the four panellists is crucial; it is essential that they use descriptive, not provocative language, that they be good at repartee, have a sense of humour and be comfortable expressing themselves in public. 


Activity 13 

(45 to 60 minutes) 
	Heading 
	Debate 

	Description  
	One professor takes the pro side of formative evaluation and another takes the opposite side. Both answer questions from the audience. 

	Objective 
	To explore the advantages of systematic use of formative evaluations for the student; the conditions needed for effective evaluations.

	Role of participants 
	To listen. To ask questions. To comment on the opinions of the two debaters. 

	Role of moderator 
	To present the debate objectives. To introduce the two debaters. To encourage audience participation.

	Material required
	Theoretical Texts 10 and 11. 

	Unfolding 


	1- Publication of Text 11 in the local teaching journal and announcement of the debate.  2- Organization of the debate. 

 3- Management and moderation of the debate. 

	Participants 
	Minimum: ten to twelve professors and students.  

Maximum: no limit.  

	Comments 
	The protagonists can use the texts contained in this learning kit to prepare their arguments. Moderating a debate is a delicate operation:  many people sometimes have difficulty separating the person from his ideas. The choice of the two debaters is crucial. They must be good at repartee, have a sense of humour and be comfortable with expressing themselves in public. If there is a healthy atmosphere at the college, a debate can be held between supporters of the traditional approach and those in favour of NES. 


Activity 14 

	Heading 
	Teaching journal

	Description  
	The publication of a series of articles on NES in a teaching journal. 

	Objective 
	To sensitize the members of the teaching staff to the importance of NES in supporting student success. 

	Role of participants 
	To read. To provide the journal with their comments


	Role of moderator 
	To provide the local teaching journal with articles, documents or questionnaires on what motivates learning. To invite readers to respond.

	Material required
	All or part of the following materials can be used insofar as their source is mentioned: texts 1, 2, 3, 4, 5, 6, 7 and 8. Results of surveys, investigations or local research and its interpretation can also be published (see activities 8 and 12).  It is also possible to publish, in part or in whole, the foreword to the 15 texts. 


Activity 15 

(45 to 60 minutes)
	Heading 
	Conference 

	Description  
	A specialist in NES leads a conference on this topic and answers questions from the audience.

	Objective 
	To sensitize the members of the teaching staff to the importance of NES to promote student success. 

	Role of participants 
	To listen. To ask questions of the lecturer. 

	Role of moderator 
	To organize the conference and announce it. To introduce the objective and the lecturer. To moderate the question period that follows the conference.  To thank the lecturer. 

	Material required
	Based on the lecturer’s wants and needs.. 

	Unfolding 
	1- Presentations by the moderator (5 minutes).  2- Conference (25 minutes).  3- Question period (25 minutes).  4- Acknowledgements (5 minutes). 
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